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Abstract—The present study debates students’ perceptions of the
use of technology in learning English as a Foreign Language. Its aim
is to explore and understand students’ preparation and presentation of
Posters, PowerPoint and Animated Videos by drawing attention to
visual and oral elements. The data is collected through observations
and  semi-structured interviews and analyzed through
phenomenological data analysis steps. The themes emerged from the
data, visual learning satisfaction in wusing information and
communication technology, providing structure to oral presentation,
learning from peers’ presentations, draw attention to using Posters,
PowerPoint and Animated Videos as each supports visual learning
and organization of thoughts in oral presentations.
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I. INTRODUCTION

N the world of science and technology, the most lasting

educational impact comes from having students use of
technology to create products and experiences for connections
with one another and using knowledge comfortably [8].
Designing and communicating information requires language
learners to deepen their understanding of content while
increasing visual, sound, oral language, creativity and thinking
skills [5]. However, what matters most is to explore which
tools address to students’ application in language learning.
PowerPoint, Poster and video, one of the web-based tools in
the entire world of Web 2.0, are among the tools that can be
used for educational purposes.

Poster, one of the tools used in language learning, is defined
as a well-illustrated paper prepared to educate [13]. It presents
a comprehensible approach combining visual expertise. Poster
also requires an awareness of using visual language well [29].
The other tool, PowerPoint is generally believed that the use
of it facilitated students’ learning. Finally, Video is designed
with a constructivist approach encouraging students to
navigate, create, and construct their
knowledge. It offers an interactive environment that allows
students to design learning, to be creative by constructing their
own learning experiences. In addition, it is a free program
mixing students’ images and music together to create music
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videos. Language learners can create unlimited videos for
themselves and share them with their friends, which brings
their lessons to life. They can post videos to video sharing
sites like YouTube, TeacherTube, etc..., or download them for
in-class presentations.

As Poster and PowerPoint are used in many professions,
there are many studies focusing on designing and presenting
Poster and PowerPoint, mentioned in many contexts such as
nursing, medicine [34]. Also, Poster and PowerPoint are used
for variety of purposes in language teaching in learning [34].
However as it seems there is no study that provides a guide for
using animated videos in language learning and comparing
animated videos to Poster and PowerPoint that most students
have experience of preparation and presentation [8].

Il. RESEARCH QUESTIONS

The purpose of this qualitative study is to examine
experiences of students in Poster, PowerPoint and Animated
Videos. Based on phenomenological [15] theoretical
framework, the following research questions will guide this
present study:

1- What are university students’ experiences of learning
English as a Foreign Language while presenting :
a- Poster?
b- PowerPoint?
c- Animated Video?

2- What are the differences and similarities among Poster,
PowerPoint and Animated Video as language learning
materials?

I11. POSTER, POWERPOINT AND ANIMATED VIDEO IN EFL

Learning is a constructive activity that the students
themselves have to carry out [39].Learning activities in
constructivist settings are characterized by active engagement,
inquiry, problem solving, and collaboration with others. From
this point of view, then, the task of the educator is not to
dispense knowledge but provide students with opportunities
and incentives to build it up[39]. Students can create or
construct their own understandings or knowledge through the
interaction of what they already know and the activities such
as Poster, PowerPoint and Animated videos which they come
in contact.
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A. Poster

In the past decade, there has been a tremendous shift toward
communicative language instruction. In the classroom,
communicative language teaching takes on many forms. The
most successful communicative classrooms are indeed those
that take the students’ interest into consideration and those that
are more authentic in nature. Poster presentations are
increasingly used by many professions for many purposes
[29]. They are mentioned in many contexts, such as nursing,
chemistry, and medicine. Posters have also become part of
day-to-day environment of Teaching and Learning English as
a Foreign Language.

Poster presentations can be used to help university students
further develop their communicative skills in the target
language and to help them investigate content areas of
personal interest [17]. According to [29], Poster presentation
is important as it can reflect many impressions about you as an
individual or the institution / department that you represent.
Poster sessions in the classroom have linguistic and content
aims, which can help students to present their materials
successfully. Linguistic aims are “to develop fluency in
English, to improve vocabulary in a particular content area, to
see the value of using English as a vehicle for communication,
to improve research, reading and presentation skills, to
appreciate the English language” [15].Content aims are to
“understand a certain content area in more detail, to
investigate something that is of real interest, to have a desire
to present research findings and to have a feeling of
accomplishment” [15]. It is important to educate students
about both scientific and non-scientific presentation types
[34]. Both conference presentations and Posters use verbal and
visual languages in these presentation types. The difference in
emphasis between the two modes is: presentations rely
primarily on verbal literacy to convey meaning, while Posters
rely primarily on visual literacy to convey meaning.

As Posters are a special type of presentation, they need to
be well designed. Major principles of Poster design are to
define aims and objectives, and to consider the target
audience, which determine the style of poster. As space in
Poster can be limited, the selection of materials and
information that represents the subject gains importance. For
example, “one good photograph may say more than several
mediocre ones; one good illustration may demonstrate a point
more clearly than a lengthy description [29]. The organization
of the subject and material can help the audience follow the
poster easily.

B. PowerPoint

PowerPoint is rapidly “becoming the de facto instructional
tool in secondary and higher education, though its increase in
popularity has been mirrored by increased criticism from a
“pedagogical perspective”[32]. Almost many secondary
schools and universities are embracing the use of PowerPoint
presentations in the classroom. Researchers have examined
how helpful PowerPoint presentations are. Studies have
consistently indicated that students generally believed that the
use of PowerPoint facilitated their learning [1].

Several studies focus on the idea that pictures, graphs,
maps, tables improve students’ recall [6]. Pictures should be
relevant to and enhance the meaning of the text [4]. According
to [9], the students have reacted very positively to the visual
elements because they can see what is discussing. By using
PowerPoint, all materials are organized in one place. It is
possible to flip among slides that students wish to see again.
Students can comment about their heightened level of interest
because they can see the places, people, and events as
described. PowerPoint can be beneficial, but material that is
not pertinent to the presentation can be harmful to students’
learning [4].

As one of the multimedia presentations, PowerPoint can be
as simple as having only text on a colored screen.
Presentations can also be complex with tables, pictures,
graphs, sound and visual effect, video clips, etc. The
effectiveness of PowerPoint and other multimedia
presentations may depend on the complexity of the
presentation. In fact, several researchers have demonstrated
that material such as irrelevant sounds [26], interesting but
extraneous text [35], and “irrelevant pictures” [23] can reduce
comprehension, but all materials in PowerPoint should reflect
the educational purpose of the presentation.

C. Animated Videos

Although Poster and PowerPoint presentations are generally
used for foreign language learning by University students in
Algeria, the idea of using animated videos is new to them.
Animated videos are designed with a constructivist approach
encouraging students to navigate, create, and construct their
knowledge. For most educationists, constructivism offers far
more scope for realizing the possible learning benefits of using
information and communication technology [2]. Similarly,
many writers have expressed the hope that constructivism will
lead to better educational software and better learning [16].
Reference [11] states that some educationists stress the need
for open-ended exploratory authentic learning environments in
which learners can develop personally meaningful and
transferable knowledge and understanding. As noted,
Animated Videos offer an interactive environment that allows
students to design learning, to be creative by constructing their
own learning experiences. Only in complex and rich
environments will learners have the opportunity to reconstruct
concepts in idiosyncratic and personally meaningful ways
[11].

As constructivist theory focusses on making connections
and making meaning in the learning process, it enables
language learners, teachers and all researchers to take
advantages of the web-based developments. Language learners
can each have their own accounts to make full-length videos
while in class and at home, they can also download their
videos. This makes both in-class and homework assignments
easier to do as long as there is an internet connection.
Language learners can create unlimited videos for themselves
and also share them with their friends, which is the most
significant feature of Animated Videos. They can post videos
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wherever they want to download them for in-class
presentations.

IV. METHODOLOGY

A. Participants of the Study

Ten third year (LMD) students from the Department of
English of Batna University — Algeria were designed to
participate in this study. The participants ranged in age from
22 to 25 years with the varying level of experience in
preparing and presenting both Poster and PowerPoint, but
none of them claimed to be familiar with Animated Videos.
The participants of the study had been actively engaged in
Poster, PowerPoint and Animated Videos activities, and were
willing to participate in this study and discuss their
experiences.

B. Data Collection Procedures

The data were collected through semi-structured interviews
[19] and archival documents; Poster, PowerPoint and
Animated Videos. Three semi-structured interviews, each
lasting 30 minutes were conducted with each participant about
Poster, PowerPoint and Animated Videos preparation and
presentation in language learning. The Participants’ Poster and
PowerPoint presentations can contact with the researchers.
This qualitative study consists of three presentation types:
Poster, PowerPoint and Animated Videos. The presentations
of all the participants follow this order: 1% week, Poster — 2™
week, PowerPoint — 3™ week, Animated Videos. The
subjectivity statements of each participant on Poster,
PowerPoint and Animated Videos were taken just before the
instruction of the related activity. During the presentations,
Poster, PowerPoint and Animated Videos evaluation criteria
were used to help them evaluate their works. After each
Poster, PowerPoint and Animated Video presentation, semi-
structured interviews were conducted with each participant
about their awareness in the use of the related activities Poster,
PowerPoint and Animated Video.

C. Data Analysis

The data in the present study were analyzed through
phenomenological data analysis steps [27] after audio-
recorded semi-structured interviews and video-recorded oral
presentations were transcribed. During this analysis process,
[15] theoretical framework, “What students’ experiences of
learning English as a Foreign Language while presenting
Poster, PowerPoint and Animated Videos are” and “ What the
differences and similarities among Poster, PowerPoint and
Animated Videos as language learning materials are” were
described and identified.

V. FINDINGS AND DISCUSSIONS

As revealed from archival documents and semi-structured
interviews with participants, themes with supporting quotes
were presented. The data analysis approach adopted for this
research followed [27] approach and the phenomenon
planning, preparing and presenting Poster , PowerPoint and

Animated Videos was experienced in the following themes
considering the research questions of the study:

A. Theme One: Satisfaction in Using PowerPoint and
Animated Videos

The first theme that emerges from the semi-structured
interviews was the students’ having Poster, PowerPoint and
Animated Videos experiences and the satisfaction in using
them. All the participants have participated in Poster and
PowerPoint presentations as a presenter and a listener but none
of them has experienced Animated Videos. After the
presentations were finished, the participants had a sense of
accomplishment and learned the skill of making Poster,
PowerPoint and Animated Videos presentations. Poster
presentations can help students further their communicative
skills and gives them confidence to speak in the Foreign
language but all participants find hard to prepare Poster. Also,
they found organizing the topic in their mind during Poster
presentations difficult. For example, Salima’s Poster
experience in the following highlights the theme:

“Planning and preparing Poster is really difficult. You need
to organize well. If not, it makes listeners’ understanding the
topic hard.”

Similarly, Wafa stated:

“While |1 am designing Poster, | have some difficulties. It
has to reflect the topic. It should be designed in such a way
that when | am not near may Poster, It should reflect the topic
on its own clearly.”

In Literature, some researchers have found that PowerPoint
enhances students’ academic performance [20], [21], [38],
whereas others have found no effect [7], [18], [33]. For the
actual presentation, [36] recommends practice as the best way
to prepare and increase the odds of success.

B. Theme Two: Visual Learning

From earliest times, people have used visual displays to
communicate. Visual learning is a powerful teaching tool,
both for kids who are natural visual learners, and for children
with limited language proficiency [28]. It is about making
sense of complex information quickly and being able to
comprehend ideas at glance. Visual learning plays a key role
in providing the structure for organizing information. From the
choice of colors to the selection of illustrations, all can make
the information accessible. In Poster, PowerPoint and
Animated Videos, visual cues fully engaged in all participants
as they supported their presentations. ‘Mohamed’ described it:

“When we looked at as visual aids, it is a good tool. It can
be also used in foreign language learning”

‘Nawel’ made the point clearly by saying that “Animated
Video is a strong visual aid. You see the pictures, match them
with the music and at that time, you never forget it.”

‘Nesrine’ echoed that “If | have done my PowerPoint
presentation without visuals, | do not think that it would take
attention as it was.”

It appeared that visual indicators draw attention to the
points of interest and help Foreign Language Learners.
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Especially, Animated Videos engaged visual learners in an
environment that they feel more comfortable.

Meanwhile, it has been shown that children acquire speech
perception in their L1 through dependence on visual signals
from their caretakers [24]. When visual and auditory signals
do not coincide, there are great number of incidences of
blended mishearing [22]. ‘Nesrine’ described the visual
auditory aids when she said: “The audience listened me
carefully and watched the images. | think it became effective.
They could associate them in their minds.”

‘Malak’ also added: ““I generally understand better when
something is taught visually. It also makes learning easy.”

By representing information specially and with images,
students are able to focus on meaning, recognize and group
similar ideas easily, make better use of their visual memory
[3]. According to the present study, the participants remember
information better when it is represented and learned both
visually and verbally. Although there is a strong evidence that
visual aids used in Poster, PowerPoint and Animated Videos
enhance students’ learning of English, [37] claimed that the
pictures used in PowerPoint are less clear about whether it is
beneficial for student’s academic performance.

C. Theme Three: Providing Structure to Oral Presentation

When discussed from teachers’ or lectures’ perspective,
prior studies claim that PowerPoint enhances teachers’ ability
to order and pace lectures [14]. Like teachers’ perspective on
this theme, learners perceive that the Poster, PowerPoint and
Animated Video’s main feature is to provide structure to their
presentations in the class. Some say that PowerPoint’s actual
popularity is rooted in that most people are terrified of public
presentation and PowerPoint gives them a handrail to cling to
[30]. Because the slides are organized in a reasonable order
beforehand, PowerPoint can make students’ presentation
easier as they do not have to think about the order of the
presentation. Thus, ‘Mohamed’ commented: “I can reflect the
organization in PowerPoint better because there is a certain
order in PowerPoint but there is not in Poster. Listeners or
observers choose firstly what they want to see or hear but it is
not like that in PowerPoint.”

As reflected in the above, ‘Safa’ also shared the same idea:
“During PowerPoint an Animated video presentations, | do
not have to compose an order in my mind. As there is an order
in both, | presented them more relaxed. Everything was in
order.”

Students can use diagrams to display large amounts of
information in ways that are easy to understand and help
reveal relationships and patterns. Reference [36] also says he
cannot stress enough that a disorganized presentation with
PowerPoint is still a disaster; and, similarly, an organized
presentation without PowerPoint is still a success. The
students’ enhanced self-efficacy may have been driven by
their perception that PowerPoint presentations were better
structured [38] and emphasized the key points better [10],
[38].

D. Theme Four: Learning from Peers’ Presentations

A related benefit was that, by viewing the presentations of
their classmates, “Students had an opportunity to learn at least
a little bit about all of the topics researched, not just about
their own. All but one student indicated in the survey that they
enjoyed seeing the other students’ presentations” [31]. The
following quote by ‘Rania’ exemplifies participants’ learning
from other presentations:

“The others did very impressive activities, but | couldn’t’
have done. | learned all from them. | will do them in my other
presentations... Listeners have knowledge about drama
activities and they learn how to prepare them.

Reference [25] argued that sharing power in the evaluation
process would ease the stress many students experience about
taking the risk of presenting their ideas during a course of
study. They argued that such stress is associated with
hierarchical model of higher education teaching where the
professor is seen as the front of all knowledge and the arbiter
of learning so that there is a certain amount of tension
associated with students presenting arguments that might be
wrong [12]. According to [25], freedom from teacher
judgment provided a space for each student to feel more
comfortable about knowledging and valuing her thinking and
publicly presenting her knowledge. In this study, as the
researcher was not their teacher, they felt relax during all their
presentations. Even “Safa’ revealed by saying: ““I used to have
my PowerPoints, prepare my friends because | was thinking, if
I made a mistake, teachers would get angry , and get low
scores. But with this experience, | learned that I can do all of
them even without my friends.”

Reference [36] suggests asking trusted colleagues who can
be counted on to give constructive feedback to sit through a
presentation so that the presenter can move from side to side
and increase his or her confidence in the presentation.

VI. IMPLICATIONS AND SUGGESTIONS FOR FURTHER RESEARCH

Even though Poster and PowerPoint are widely used for
Foreign Language Learning and teaching materials, the studies
on Poster and PowerPoint presentations are mostly examined
from the teachers’ perspective. The current study comparing
foreign language learners’ presentations of Poster, PowerPoint
and Animated Video, a brand new activity for Algerian
students, highlights the gap by investigating from learners’
viewpoint with phenomenological approach. In addition, there
is no empirical research that specifically targets Animated
Videos as a foreign language learning material. This study can
guide and make students foreign language learning material
preferences easy considering the features of Poster,
PowerPoint and Animated Video. Future empirical studies
might look at broader spectrum of students’ experiences. Also,
further studies especially on Animated Videos, may be
worthwhile to question the recorded oral presentations rather
face to face to face presentations.
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VIIl. CONCLUSION

This study wused the qualitative methodology of
phenomenology to gather rich texts on the complex topic of
Poster, PowerPoint and Animated Videos. The contribution of
the qualitative findings of this study completes the existing
gap on the application of the foreign language learning tools
presented in this study. The goal of this research was to
contribute to the field in the use of Poster, PowerPoint and
Animated Videos by providing an understanding of the
experience of third year students of English of Batna
University. The quality of the findings from this research lies
in the resulting comprehensive picture of those students’
experiences, which illuminate areas of planning, preparing,
and presenting of Poster, PowerPoint and Animated Videos,
and guide for students, teachers and researchers. Also, the
findings of this study can be limited in its ability to be
generalized. It is recommended that a further research can be
conducted, building on this study. From the phenomenological
approach used here, valuable insights supporting on the use of
Poster, PowerPoint and Animated Video as a brand new web-
based tool used in Algeria, can be derived.
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