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Media Pedagogy - The Medium is the Message

Syed Sultan Ahmed

Abstract—The current education system in India is adept in Adolescents endure many psychosocial problems at on

equipping and assessing the scholastic developmenthildren.

However, there is an immediate need to strengtlescholastic

areas like life-skills, values and attitudes toipcgiudents to face real
life challenges. Audio-visual technology and thedspective media
can make a significant contribution to a value Hasearning

curriculum. Thus, co-scholastic skills need to Heatively nurtured

by a medium that is entertaining and impactfulniSilin general have
a tremendous impact in our society. Films with aifdee message
make a formidable learning experience that camémfite and inspire
generations of learners. Leveraging on this powerhedium,

EduMedia India Pvt. Ltd. has introduced School @iaea well

researched film-based learning module supportedabfun and

exciting workbook, designed to introduce and reaffiife-skills and

values to children, thereby having a positive ieflae on their
attitudes.

time or the other during their development. Manytlése
problems are transient in nature and are often tigetw by
family and the school. Further children may exhitliese
problems in one setting and not in the other. Sgithrough
the several key transitional periods (from elemsnta middle
school, from middle to high school) can definitphesent the
adolescent with new challenges which when not gawugee,
can result in feelings of helplessness and feelimjs
incompetency to deal with every-day life challenges
In the past a lot of emphasis was laid on character

education. But over the years this aspect of ethrcavas
neglected, the focus being on competition. Theotadl are a
diminishing value system and lack of skills to fameeryday
challenges. Today, its importance is well underdtby all

Keywords—Co-Scholastics, Entertaining, Educative, Holistic-equcators and they have taken up a number of tinéi to

Development

|. INTRODUCTION

introduce character education classes in schools.
Educators in India have acknowledged that there are
problems in preparing teachers effectively for th@ssroom

HERE are many challenges that confront Indianyng to inculcate values and skills. The challersg® ipromote

adolescents in their day-to-day life, some of wrach — A
14 year old feeling lost, lonely and mentally dibed
returning to a deserted house after school, whddcoa talk
to? Another 14 year old feeling disturbed and upedsen she
finds her friends and classmates are sure abotit tivea want
to do when they grow up and being uncertain is just
acceptable, how can she deal with such expect&tiskipping
meals the day she hears her friends calling heisfétis cause
of concern for a young 12 year old? Being ridicued teased
for doing things the way he likes to do insteadfafowing
suite, should he be ashamed of the person he i{Py&ar old
feeling guilty when he witnesses his parents fighthe to
blame? Feeling uncomfortable with the way someaukd
and touches her, a concern of an 11 year old $fimbuld she
discuss this with her parents? Will they believe?he

These are some of the challenges that came irtbvigen
adolescents participated in a survey conducted diyMVedia
India Pvt. Ltd. for the purpose of addressing stitdgpersonal
and social apprehensions as part of school cuarcuhiding
educators to move from the realm of being non-jueigral to
being sensitive and rather accessible.

Adolescence is defined by the World Health Orgaiora
(WHO) as the age group of 10-19 years. In Indialestents
(10-19 vyears) constitute 21.4 percent of the pdjmuria
comprising one fifth of the total population.

Syed Sultan Ahmed is with EduMedia India Pvt. LBéngalore 560003,
India (phone: +91 80 23342105; fax: +91 80 411375&tmail:
sultan@edumediaindia.com).

values, co scholastic skills and cultures thanfivith needs of
the modern times. This gave us the scope of exmod
powerful medium of imbibing values as well as tdéagh
children skills that will enhance their overall penality
through a fun and entertaining medium - this medhgmg
cinema and films.

The world we live in is clearly permeated with nsedWe
teach our children to read and write. Yet we'rellyeaot
cognizant of the language of media and its poweeftédct.
Though Management Schools and even Corporates sew u
films as learning modules, there is no similar eohtvailable
for children. Stories paint a mental picture of relugers,
situations and moral dilemmas. Narrating them kspais can
elicit powerful emotions as it captures the chilgiterest and
imagination. Creating cinema in context of values telp
them become aware, understand and internalize tusial
responsibilities. Research indicates that combistogytelling
with discussions enhances a student’'s ability &rifgi and
examine their own value systems.

The influence of media on children has long beea th
subject of increased attention among educatorgngarand
health care professionals in India. According te A&merican
Academy of Pediatrics (AAP), "Children are influedc by
media—they learn by observing, imitating, and magkin
behaviours their own" (2001, p.1224) [17].

Research has shown that 8 year olds catch threaf every
five things that their parents see. They tend tmember 90
percent of what they see in the movie six weeler dfiey see
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it, and three months later, they still remember #ame
amount. Research also talks about the relationsbipieen
movie watching and attitude formation. Findingswshbat the
most important thing learned is the establishménhe fact
that the attitude of children toward a social vaken be

the visual and the verbal tell the story of the movlhe
illustrations add a new dimension that extends bdythe
words on the page; together, the text and pictoneke the
message of the movie stronger. A well crafted wodkbis a
feast for the eyes of a young child. The illusbas awaken

measurably changed by just one exposure to a pictuand develop the child’s visual, mental, and venmalgination.

Research also suggests that scenes of dangerjctoofl
tragedy produce the greatest effect on childrewéen ages 6
to 12 years as compared to adults who had the tswese of
effect because of their "consciousness of the lityes the
scenes, the quality of the acting, or their abitity forecast
what is going to happen" [18].

The evidence that was found through research studie
clear that children do pick up a lot of informatinom the
movies that they see and will remember the scemea fong
time. So, instead of accusing media and cinemaatee ha
negative impact on children, can we use the santumeto
drive home a positive message that will endureha ytoung
minds? It's about time we change our perspectivetha way
our education system views learning.

How can schools therefore teach adolescents thHeks?s
We believe that films would provide a conveniempmomic,
and impactful way of filling a serious educatiogap.

Movies based on issues that children face, helgatebn
their own condition. Hearing about life through tlems of
movie, gives an opportunity to see their lives mdesarly and
in some cases differently.

The process of listening, visualizing,
reflecting on their real life stories helps childrelarify their
own values and conditions. Thus, complex teachitkg |
developing sensitivity to societal norms, expeotai
acceptable attitudes and standards of behavioubeamade
simpler by triggering the child’s thought process veay of
films.

It is important to make movies that a child caratelto,
focusing on issues that cater to their age grouguiment and
are prevalent in the current time. The traditidioain of telling
moral stories may not be impactful as the child may be
able to relate to the traditional characters andeschildren
may not find it very realistic.

Having understood the impact a movie can have dd'sh
life, it is sad that we do not have movies thatphel child
understand ways of life and trigger social sense w@moral
responsibility. Though India produces the highasiber of
movies annually almost 1000 feature films annudhgre are
very few films for children. The few that are beingde are
fun and entertaining but do not cater to psych@dadssues
that children are facing today.

It is worth noting that children are better ablertternalize
the message that a movie has put across if théearaing
mechanism that allows them to introspect and reftecthe
movie. This can be achieved through the use oétiiitions
and workbooks. When young children are exposedadiune
books, they are building important bridges to &myr. The
illustrations and text work interdependently, theegration of

Il. REVIEW OF LITERATURE

Well's (1986) seminal study investigating the lirhastween
story-telling and success found that the key terdity
development was consistent exposure to story-gelémd
narrative discourse in  both the home and classroom
environments. Current studies support Well's firggdin
suggesting that telling stories encourages the ldpreent of
healthy self-concept (Paley, 1990). They have bfemd
useful in the growth of imagination (Rosenblatty&9Gallas,
1994), morality (Coles, 1989; Zipes, 1997) and -midhtity
(Chinen, 1996). In addition, Egan (1999) suggestat t
dramatic format of western story itself can funoctiwithin
classrooms as the primary form of teaching anchlegr{8].

Classic stories with memorable characters, cleias pand
universal themes help to lay the foundation foifetine of
pleasurable and successful reading encounters (karh@37;
Newman, 1985) [19].

According to the American Academy of Pediatrics BA
"Children are influenced by media—they learn byerbisg,
imitating, and making behaviours their own" (20Q11224)

consumingd an[17].

Audio Visual technology and their respective medan
make a significant contribution to a literature dxdgeading
curriculum (Rickelman and Henk, in press) [19].

Both audio and visual media can heighten children’s
appreciation of literature and provide the cogeitiramework
for story comprehension (Anderson, Hiebert, Scdi,
Wilkinson, 1985; Cohen, 1968; Well, 1986).

The amount of media usage in everyday life hasatepiy
found Indian children adopting traditional valuédseIrespect,
honesty as well as modern values like competitisgne
(Chawla 2005; Gahlaut 2005)

Ill.  METHODOLOGY

A. Rationale

The current survey helps to gain insight aboutuhg/ing
concerns that today’s adolescents in school ardiganwith
and to understand the need for the school curricuto
surmount the same. The findings will help facilitathe
perceived concerns or worries of adolescents #@msto be
neglected through a medium which drives home thesage;
the ability to deal effectively with problems.

B. Objectives

1. Become aware of the current trends and the mossioig
needs/concerns of adolescents today

2.Understand adolescents’ values and attitudes teward
self, family, school and society
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3. Gain insight into the factors and people that aca digh
influence on adolescents’ decisions and behaviour

4.Understand recent trends and degree of media esgosu

amongst adolescents

C.Sample

1. Sample Size: 1000

2.Age: 10-14 years

3. Class: 5th - 8th standard

4. Gender: Girls and Boys

5. Sample City Size: 8 cities

6. Sample Technique: Purposive Sampling

D.Tools of Data Collection and Procedure

Keeping the objectives of the survey in mind andelslaon
secondary research conducted to identify key aireaghich
adolescents face problems, a questionnaire watedraimed
at understanding the profile of children under eagh-group
and focusing on issues faced at the personal, ildjrschool
and societal level. The questions asked were datné and
qualitative in nature. The survey was carried ouBicities
across India namely - Mumbai,
Chennai, Mysore, Madurai,
participants of the survey fall under the age grofifl0-14

years of age, studying in private schools fromsgas5 to 8.

The total sample size for the survey was 1000 waithequal
number of boys and girls. Data was analyzed qusivigty
and qualitatively. Parameters were
guantifiable data collected. Each parameter wastfiga to a
percentage thus used as a medium for comparisoarainihg
at findings. For the analysis of the qualitativaestions

certain themes were identified and the recurringpoeses

under each theme were tabulated.

IV. RESULTS AND DISCUSSION

o 2o & & @ X A 3°
@z@ é@ obe, D(‘» (\o‘, \_\@‘\ 5"0 _i‘\q, &
& > & \‘C‘\ v o N A %@
‘j?} «© N2 & & & B ) é@
& N s <° & o N
S o N S
o & ° N
= oSt 2 o
o & S§
& S S X
X & o i
5 X i~ o
& N S
N o3 v
&

Fig. 1 represents the concerns or issues thatsmoles have with
themselves

As shown in Fig.1, 38% of the adolescents in thevesu
have social anxiety to the point that it acts as thost
prevalent problem they face. 34% of the responderisbit
very low self-confidence and self-belief. Anotherajor

difficulty adolescents’ face quite often are outisrof anger —

33%.
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Fig. 2 represents the concerns and issues adotsesaead with
family and friends

As shown in Fig.2, 45% of adolescents feel that the
communication gap they have with their parentssas the
biggest concern they face. Close to that, 41% df th
respondents are terrified of failure because oh pgrental
expectations which in turn leads to a lot of striEssthem.
36% of adolescents also feel very distress whey Witness
H’leir parents fight.

M Class5 MClassb6 Class7 mClass8

With Family
Hanging out with friends
Extra-classes

Play

Watching TV and Movies 35

Sleep

Fig. 3 represents the time students spent on aesh\after school
hours

As shown in Fig.3, majority of the students inth classes
spent most of their time watching television andsies during
their free time. Adolescents spent very little tisleeping and
hanging out with friends after school hours.
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Fig. 4 represents the percentage of adolesceetcin class who are
members of social networking sites
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As shown in Fig.4, on an average, more than halthef
survey respondents use social
different purposes such as games, chatting, makiegy
friends, sharing information, pictures, stayingtguch with
friends and surprisingly, also because of peerspres

Level 3 — Action: The activities in every moduleabie the

networking websis fstudents to internalize and act out the key legrnin

The workbook also has three levels of evaluatiose¥,
peer and teacher. The School Cinema process is letadp
with a formative and summative CCE assessment {iGanis

Based on the results illustrated in Fig. 1, 2, @ 4nthe need and Comprehensive Evaluation) that evaluates thdests
of the hour is having quality value-based contend a Life Skills - Thinking Skills, Emotional Skills, ®al Skills;

increasing the scope of learning. Specifically, wieomes to
instilling life skills and imparting values to emper
adolescents to deal with concerns they face. Lddkamed

manpower and over emphasis on academics are therpri

reasons why schools find it difficult to equip cmgn with
skills to handle life issues, which could rangenira simple
understanding of the value of telling the truthdealing with
far more serious issues like bullying or acadentiess. Are
we cognizant of the language of media and its phuveffect?
Can we use this medium to drive home a positivesags that
will endure in the young minds?

In urging education to work with rather than agtitise
positive potential of media, EduMedia India Pvtd Lbas
created - School Cinema - an innovative framew®He main
features of School Cinema are: A film based legymmodule
for children, teachers and parents to reaffirm &slumorals
and equip them with skills to deal with everydafe's

Values and Attitudes.
Below is a brief explanation on one of the mosedikilms
for the 6th Standardily Daddy Strongest

A. Issues | dentified Through Research

A common issue that children in this age group faosith
regard to honesty and being truthful. Children Ugue for a
number of reasons at this age and they do not staaet what
a lie can do and the implications of this as theygup.

B. Film Synopsis

Little Joel has a big problem. Why? Because hdd &il
his friends that his dad is a super secret ageut!r®w, he
doesn’'t know what to do since there’s a Parent-fieac
Meeting at school the next day and all his friemdsit to meet
his spy Dad! Will he find a way out or will he téfle truth?

C.Key Objective of the Film

challenges, an audio-visual medium as a messages us Understand the implications of lying and learnihgttan
research based content, acts as a good trainingtaid easy escape through lying is not the solution

understand the psycho-social development of childbeings
parents in the circle of learning through speciatigated films
on parenting and increases self-confidence andneelsathe
personality of students

The process that is usually followed in developingchool
Cinema module is explained below:

The first step in the process of developing Scl@okema
involves a secondary research on the internet aimd) ibooks
that is carried out to identify issues and undexstzhildren in
a particular age group. This is followed by an epth
nationwide survey carried out amongst studentsches,
parents of a particular age group and interviewth wkperts
such as psychologists, counselors etc. to idetitéyconcerns
that children face. On arriving at the top issumséerns,
content dockets are made which contain completerimdtion
on the issue along with incidents that have beestridsed by
students. These are sent to prominent film makdrs make
the scripts based on the content docket. Once dtipts are
finalized, the film is made.

The film is followed by the creation of a fun ankciing
workbook that incorporates information, illustrats and
activities that enhance learning in an entertainiagd
informative manner. The workbook looks at threeelsvof
learning which is: Awareness, Understanding andofict

Each of the three levels is explained below:

Level 1 — Awareness: The students relate to the &hd
identify the core issues addressed in the film

Level 2 — Understanding: The students understaadsdue
and relate it to their own lives

D.Sudents Responses on the Film

“l like this movie very much as it was very inteiing and |
learnt that if our father is a shopkeeper, it dnesmatter as
they love us very much. | love my parents and thgod#t for
giving me such good parents. | liked Joel's actargl the
music was good.”

“I liked the movie very much. It tells us that weush not tell
lies. We should not tell lies about our parent'®fpssion
because later when the truth has the chance to cointhen
we will feel bad. Moral: if we tell one lie, we maet to lie
hundreds of lies.”

“The film was nice and we learn that we should teditlies.
We also learned that we should not lie to our parewe
should always say the truth.”

“I now know that many of my fears are my imaginatol
need not be scared”

V. TESTIMONIALS ON SCHOOL CINEMA

“l find the project interesting and very relevahtvish you
All the Best... | request you to send the copy of Hilen; |
would like to watch it” - Mr. Vineet Joshi — Chaiam, Central
Board of Secondary Education.

“We need innovative concepts in Education and #osinds
like a good step towards it... My best wishes for pineject,
I'm sure the children will love it” - Mr. Neil O’ Ban -
Chairman, Council for Indian School Certificate Exaations
Board.

“School Cinema is awesome,
informative. It teaches us so much about actualdifid it is a

it is mesmerizing and
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great way to teach than those 'boring' classesendiémve get
to learn is some theories .The movies are jusepetiecause
we unknowingly learn so much. The movie ' All Is Wevas

related to the situation of almost every teen. €lasses are
good but your movies have a great contribution iakimg

them even better and of course interesting.” - j@&tishra —

Student, DPS, Patna.

“Being short does not matter at all... this is whae llearnt
from the movie ‘Dedh Footiya’. I'm short and reafgel odd
sometimes when I'm with my friends as they ardaller than
me. | now realize that height isn't everything...slthanged
my view” - Ritika Aggarwal - Student, D.G. Khetaviumbai.

“We run to the AV room for our School Cinema clessl
just can’t wait to watch those lovely films... | egs that's the
only fun and entertainment we have in class 8."00jR —
Student, Gurukul, Haryana.

“Realizing that moral values are slowly diminishirg
society, Delhi Public School hits upon the ideadach such
values in the form of a short film — School Cinemb.will be
included in continuous comprehensive evaluatioiimes of
India, July 2010.

“School Cinema is very nice and insightful. | fetsle
concept is very unique as it very entertaining addcative” -
Manjula Ramam - Principal, Army Public School, Baloge

“Schools are keeping up with technology and aresting
heavily in things that impact a child’'s learning dan
understanding abilities. But, what may be missiagvalue-
based quality content” - Maharukh Khodadwalla in€ipal,
City International School, Mumbai

“I would have never known that my student is sévesiand
matured as | see him as a naughty and not so brighitidies.
The School Cinema session has enabled me to uaddrsim
better. All that | need to do is motivate him bgtteRegima, -
Teacher, Daffodils English School, Bangalore.

“The students relate to the films as they facedhssues...
they feel their story is being portrayed... eachdsht can
relate to one or the other character. Since théngadare so
beautiful it encourages them to deal with the @mges they
face in a positive manner. They know it is notifiotbut a
reflection of their lives” - Priti Dave - TeacheZgenter Point
School, Nagpur.

“School Cinema will have a paradigm shift in theldi of
education. This new style of teaching developsniired, body
and spirit. It involves not only teachers but p#&seioo which
is very important and unfortunately is missing frooor
education system. The package is designed to hdliren to
be sensitive, inculcate values and traditions aivé In
harmony. | am sure this will bring about some clesniy the
lives of many children” - Dinesh Das - Academic @tinator,
Delhi Public School, Vijaywada.

“The movie was very helpful as it made me ireakhe
things | do every day impacts my child. | also ustend that
sometimes my behavior may not always be right askould
be conscious of what I'm doing” — Parent - Daffeddnglish
School, Bangalore

2517-9411
No:4, 2012

“These movies are an excellent way of communigatin
what's in our minds to children... It makes them tonk,
especially the older children” — Parent - SophigtHschool,
Bangalore.

VI. CONCLUSION

Movies with the content of stories connecting tstadent’s
life have an impact on their interpersonal relaghips,
empathy and interest. They have the power to sétaul
sympathetic responses and cause them to think oeeply
about the social world. They raise their consciessnand
enrich their lives by engaging them in thinkingtically and
deeply about the social issues. Post movie dismssand
interactive workbooks can help students internalibe
message. Thus, it can be said that Cinema is a radwe
medium to inculcate life skills and values in chéd as it
helps children internalize these skills throughua-filled and
interactive manner. Audio-visual media can be a grfu
entertainment and education tool for children gitiea right
content is projected.
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