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The Correlation between Peer Aggression and
Peer Victimization: Are Aggressors Victims Too?
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Abstract—To investigate the possible correlation between peer A. Peer Aggression
aggression and peer victimization, 148 sixth-graders were asked td'‘Peer aggression encompasses a wide range of aggressive
respond to the Reduced Aggression and Victimization Scalggts among children and adolescents; the term bullying also
(RAVS). RAVS measures the frequency of reporting aggressivyn be used to describe these acts of aggression” [4, p. 2].

behaviors or of being victimized during the previous week prior t - Ilv. “bullving m ke manv forms. includi
the survey. The scales are composed of six items each. Each pja‘dtdltlona y, *bullying ay take any forms, including

. ) nom o \[i'ysical bullying; teasing or name-calling; social exclusion;
represents one instance of aggression or victimization. Specifical A i n = bullvi b hnici
the Pearson Product-Moment Correlation Coefficient (PMCC) w. er Sex_ua - arassment,_ u Y'ng about rac_e, e_t nicity,
used to determine the correlations between the scores of the sikligion, disability, sexual orientation, and gender identity; and
graders in the two scales, both in individual items and total scor&y/ber bullying (bullying through email, text messaging, or
Positive correlations were established and correlations weether digital means)” [5, para. 2]. It is considered to be an
significant at the 0.01 levels. intentional act [6-7] that “causes physical or psychological

damage” [7, p. 115] to the victims. Based on the findings of a
Keywords—correlation, peer aggression, peer victimizationstudy conducted, aggressors “appeared to have the fewest
sixth-graders. psychological adjustment difficulties. Their self-views were
just as positive as those of their socially adjusted classmates”
I INTRODUCTION [8, p. 374]. Furthermore, it was found that aggressors “enjoyed
PEER aggression and victimization is a common experien@eunique kind of social status in that they were perceived by
among children. These are happening on a daily basis 4R8I peers as particularly “cool.” Perceived coolness implies
usually left unnoticed. This is so because peer aggression &apularity (notorlety?’), as well as having characteristics that
victimization are normally viewed as rites of passages evefy€ admired by peers” [8, p. 375].
child is expected to go through. Also, “there is a tendency to
minimize victimization by dismissing experiences of child-to-
child violence as part of growing up” [1, p. 154]. Moreover

Peer Victimization
Child victimization includes a wide-range of acts against
adults believe that these are only between children a%B".dr?” .[1]' _For purposes of speC|f_|C|ty however, peer
children must settle them amang themselves victimization is de.fln.ed as the experience of any act _of
) gression from similar-age peers. It is in opposition with

. o a
thln ahs;hofolhsetttmgk? research conduc’;et?]fognﬁ out th"’:t Iﬁtimization from parents or other adults, siblings, or specific
an hatt of the teachers were aware of the bullying acts apfmpers of the community [9]. Peer victimization in schools

only sixty percent of these teachers used strategies to prevent major concern of educators, policymakers

buIIyln.g 2, p. 33]. T“V'al. to some as it may seem .bUt thesg ministrators, parents, and students” [10, p. 1]. It is a serious
are still concerns worth-investigating because incidences oblem among school-age children that need due concern

peer aggression and peer victimization have some impact ri] because “any involvement in victimization was related to
the overall safety of schools. The extent of the impact however

il . be th hl vzed increased risk of depression” [12, p. 1691] and affects
St's rferrt1a|r_15 to hetlor_oug y analyzed. . ¢ of academic achievement [13].
aléty In Schools 1S a necessary requirement of SOUNCGwietims  more so than aggressors, attributed harassment

schooling experience and sa_fe_ schools are those wh%r eriences to characterlogical self-blame. From an
students, staff members and visitors feel safe and welco

dh th unity to | teach K and ributional perspective, characterological self-blame is
anad have the opportunity to learn, teach, work, ant engag§ithn,| and therefore reflects on the self; it is stable and
activities without being threatened, intimidated, bullie

- . o OI'therefore leads to an expectation that harassment will be
harassed, or made the victim of crime” [3, p. 1]. Additionall P

“ ) . Yehronic” [8, p. 374]. The victims of aggression based on the
perhaps most importantly, a safe school is one where stud.ea‘tﬁa obtained from a study were those with “lower self-

are conne(;ted and feel a part C.)f the school” [33 P 1.]' G'V”&teem, a higher external locus of control, higher levels of
due attention to peer aggression and peer V'Ct'm'zat'on_é?]xiety, and lower levels of social support” [4, p. 77].
schools is important if what is aimed for is overall safety in" |- general, “victimization is a problem that most children

SCEOO:_S which _W'” in twm effect changes in the Who'%xperience at least at some point, and frequent victimization is
Schooling experience. at least as common as many more frequently considered
disorders” [14].

C.  Peer Aggressorsbeing Victimstoo
Dr. Glenn Medallon Calaguas, RGC is the Director of Instruction and the There is little investigation conducted on buIIy-victims who

Director of the Guidance and Testing Center of Pampanga Agricultural t f child ho bull th d al
College in Magalang, Pampanga, Philippines (cell phone: +63 906361713g/ EPresents a group of children who Dbully others and also

mail: glenn_calaguas@yahoo.com). become victims at other times [15] despite the fact that such is
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a reality. While trying to demarcate peer aggras$iom peer
victimization is important, it must be rememberdattpeer
aggressors can also be victims of peers.
circumstances it is difficult to divorce childres @ctims from

children as perpetrators” [1].Focusing on the eigrere of

being a peer aggressor and being a victim is inapbliecause
“many bullies also become victims at other timepimary

school and this group appear to be at particulsk for

persistent peer and behavior problems” [15, pp.-&2&.

Likewise, “being the target of peer harassment prpetrator
of that harassment or having characteristics off loain place
students at risk for many kinds of adjustment diffiies.

Some of those adjustment challenges relate toapgifaisals,
whereas others can be linked to one’s social stameng

peers” [8, p. 374] and “other consequences
achievement outcomes like academic engagementradesy
[8, p. 374].

D. Incidence of Peer Aggression and Peer Victimization

Several researches conducted on peer aggressiopeand
victimization recognized their incidences in sctsooFor
example, one study found that “victimization is eatively
common and frequent experience” [2, p. 33]. Alsesuits
from another study revealed “that more than ond bél
students reported at least one experience of \igaimon at
school in the past 12 months” [12, p. 1688]. Adxfidlly,
another study “indicated that more than half of #hedents
reported being victimized” [16, p. 712]. Surely,tlifere were
victims, there were also aggressors.

E.  The Need to Conduct Researches on Peer Aggression
and Peer Victimization

“The concept of child victimization assists in iag public
awareness about the extent to which children ezpeé
victimizations in their daily lives” [1, p. 155].0F one, school
victimization affects the psychological and academiell-

involve

I. THE PRESENTSTUDY
The present study aimed to determine the possible

‘In - som&relation between peer aggression and peer vigition

among sixth-graders. Specifically, the experiendeboth
being a peer aggressor and at the same time beipeea
victim was the main concern of this study. The feraf peer
aggression and peer victimization investigated his study
were limited to teasing, pushing/shoving/ hittingame-
calling, threatening, exclusion and, spreading mano

1. OBJECTIVES OF THESTUDY

This study was guided by these objectives:

a. to determine the correlation between the scorekeof
participants in each of the corresponding itemthe
peer aggression and peer victimization scales; and

b. to determine the correlation between the total esor
of the participants in the peer aggression and peer
victimization scales.

V. HYPOTHESES OF THESTUDY

This study tested these hypotheses:

a. There is a relationship between the scores of the
participants in each of the corresponding itemthe
peer aggression and peer victimization scales.

b. There is a relationship between the total scorahef
participants in the peer aggression and peer
victimization scales.

V. METHOD

A.  Participants

There were 148 sixth-grader participants in thigdgt
These sixth-graders came from 29 elementary schoolh
private and government-owned primarily located iagdlang
and Angeles City, Pampanga, Philippines. Thirtyesev

being of students and the plight of those chrohical participants came from private schools while 11fhedrom
victimized must not be ignored [12]. In additiohete is “the government-owned schools. There were 72 boys argiriz6
need for more comprehensive assessments of vidiimi¥  Their mean age was 11.83 with a standard deviatioh59.
[17, p. 513]. It must be remembered though thaetdion to Said participants were seeking admission in therktory

and measurement of child victimization will proveeful if
such activities lead to a better
interrelationships of different types of victimizat and to
more effective policies to reduce the frequency cbild
victimization” [1, p. 154]. Results from researcluas be used
to “promote evidence-based prevention and intereent
efforts” [12, p. 1673]. Ultimately, “acknowledgmethat
children are victims of violence from many sourdes|uding
from their siblings and peers, establishes the rieeleep
children safe and allows comparisons of differeypges of
victimizations” [1, p. 155]. On the other hand, thissue
concerning peer aggression is not going to disapmeé more
research on what predisposes students to bullyetgaiors
and becoming victims can help school personnelemay
counselors, and other professionals provide safeods and
environments for children” [4, p. 85]. Conductirgsearches

understanding bé t

high school of a state college and were all Filygin

B. Measures

The Reduced Aggression and Victimization Scales\(BA
were used in this study. The RAVS “were designeaéasure
the self-reported frequency of being victimizedbaing the
perpetrator of aggressive behaviors during the weék to
the survey” [18, p. 11]. “The scales were developgd®amela
Orpinas as an elementary school version of the éggjon
Scale” [18, p. 11]. The scales were published 0629].

Specifically, “each scale is composed of six itefitse first
four items of each scale measure overt
aggression/victimization behaviors (teasing, namléng,
threats, and pushing or hitting). The last two #eaf each
scale measure relational aggression/victimizati@g; p. 11].
Responses in the scales “can range from 0 timésoilomore

on peer aggression and peer victimization are &guafimes per week. Scale scores are additive; thus seale can

important.

range from 0 to 36 points. Each point represenesinstance
of victimization or aggression” [18, p. 11].
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The use of self-report measures like that of RA&eh
some merits especially in investigating the cotretabetween
peer aggression and peer victimization among gikialers.
For one, “the child’s view is arguably the most orant
given that victims are likely most aware of, anchanted by
their victimization experiences” [14, p. 452]. Trasgument
also hold true among the aggressors. Additiondlbelf-
reports also have practical advantages of requigsg time to
administer and allowing confidentiality in the assment and
treatment of victims” [14, p. 452] and aggressdilsea

C. Procedure

The RAVS were administered on February 15 to 18,120

by examination proctors in the guidance and testarger of a
state college to 148 sixth-graders seeking adnmisgiothe

laboratory high school of said state college. Thiss done
because of the perceived need to have an insighthen
experiences regarding peer aggression and peémization

of would-be students.

D. Satigtical Analysis

To determine whether a correlation exist betweeer pe

aggression and peer victimization, the Pearson yated
moment correlation coefficient (PMCC) was used Hatlthe
scores of the 148 sixth-graders in each of theesponding
items in the peer aggression and the peer victiibizacales
and in their total scores in the peer aggressiahthe peer
victimization scales of the RAVS. PMCC which is iggly
denoted by“r,” is a measure of the correlationdgr
dependence) between two variables [20].

VI. RESULTS

The correlations of the scores of the 148 sixtidgra in
each of the corresponding items in the peer aggressd the
peer victimization scales of RAVS is presented @bl€ |
while their total scores in the peer aggression #ed peer
victimization scales of the RAVS is presented ifl€dl.

The strengths of correlations were reflected inrtialues
while the significances of the correlations werteted in the
p-values. The strengths of correlations were imetgal using
the following guidelines: 0.00 to +0.10 (no cortela),
+0.11to +0.25 (negligible correlation), +0.26 to .5@
(moderate correlation), +0.51 to + 0.75 (high datien),
+0.76 to +1.00 (very high/ perfect correlation) Jl2As seen in
Table I, an item in the aggression scale signifigasorrelated
with its corresponding item in the victimizationage. It must
be further noted that all correlations were positivA
significant positive correlation meant that theraswa strong
relationship between the two variables. This mehat as the
scores of the sixth-graders increases in an itemthim
aggression scale, their scores in its correspondemg the
victimization scale also increases and vice-vetsathe other
hand, as seen in Table II, the total scores inatgression
scale and total scores in the victimization scémificantly
correlated and the correlation was high. It mustfio¢her
noted that the correlation was positive. A sigrifit positive
correlation meant that there was a strong relatipnsetween
the two variables. This meant that as the totatesxcaf the
sixth-graders increases in the aggression scakdr tbtal
scores in the victimization scale also increasesvére-versa.

TABLE |
CORRELATION BETWEEN THESCORES OF THEL48SIXTH-GRADERS IN EACH OF THECORRESPONDING TEMS IN THEPEERAGGRESSION ANDPEERVICTIMIZATION
SCALE
Act EForm N M SD r-value 'n—\IFI|lIP In
Teasing Aggression 148 1.86 1.85 0.36 0.00 SigmifitModerate Correlation
Victimization 3.1z 1.8
Pushing/ Shoving/Hitting Aggression 148 1.14 1.50 .52 0.00 Significant High Correlation
Victimization 1.84 1.8¢
Name-calling Aggression 148 0.95 1.58 0.40 0.00 rdiigant Moderate Correlation
Victimization 1.82 212
Threatening Aggressiol 148 0.52 1.0¢ 0.53 0.00 Significant High Correlation
Victimization 0.90 1.47
Exclusion Aggression 148 0.59 1.05 0.48 0.00 Sigraint Moderate Correlation
Victimization 0.7¢ 1.1¢
Spreading Rumors Aggression 148 0.56 1.05 0.23 0.00  Significant Negligible Correlation
Victimization 0.82 1.29
TABLE Il
CORRELATION BETWEEN THETOTAL SCORES OF THEL48SIXTH-GRADERS IN THEPEERAGGRESSION ANDPEER VICTIMIZATION SCALES
Scale N M SD r-value p-value Interpretation
Aggression 148 5.64 5.50 0.59 0.00 Significant HighCorrelation
Victimization 9.28 6.54
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VII. DISCUSSION

The experiences of both being a peer aggressoattite
same time being a peer victim was the main conoérhis
study and the forms of peer aggression and pegmization
in this study were limited to teasing, pushing/shgi hitting,
name-calling, threatening, exclusion and, spreadingors.
All of the participants of this study were Filipinsixth-
graders. This study was guided by these objectiy@s:to
determine the correlation between
participants in each of the corresponding itemghia peer
aggression and peer victimization scales, andd(laetermine
the correlation between the total scores of théigipants in
the peer aggression and peer victimization sc@lashe other
hand, this study tested these hypotheses: (a) tlera
relationship between the scores of the participanisach of
the corresponding items in the peer aggression et
victimization scales, and (b) there is a relatiopdietween the
total scores of the participants in the peer agipesand peer
victimization scales.

In line with the objectives of this study, signdit
correlations were found between the scores of #& sixth-
graders in each of the corresponding items in teerp
aggression and the peer victimization scales aed total
scores in the peer aggression and the peer victtioiz scales
of RAVS. Worth-noting was that the correlations eell
positive and meant that there was a strong coivel&tetween
peer aggressions and peer victimization. Furthegmibie two
hypotheses of the study were proven. Thereforepuiid be

school and cultural setting” [15, p. 693]. Also, saudy
conducted in the United States of America foundt tha
“bullying was highly correlated with victimizatiormeaning
that there is a high probability that an adolesceifio
identifies as a victim may also identify as a bullg, p. 82].
However, the researcher cautioned that the “stuidy nit
control for the effects of bullying in its victimétion scores, so

it is possible that reported associations betwaetimization

the scores of tld social supports are, at least partially, a tioncof

comorbid bullying” [4, p. 82]. The researcher camgd that
“school violence, particularly peer aggression,tianot be
an everyday occurrence in school” [4, p. 84].

Being an aggressor and a victim or being both rigadity.
However, ‘little is known about the group categedzas
‘bully/victims’ vs. pure bullies and pure victimBully/victims
represent a substantial group of young childrerolirad in
carrying out bullying” [15, p. 692]. Additionallythey
believed that “many bullies also become victimsther times
in primary school and this group appears to beaatiqular
risk for persistent peer and behavior problems”, [df. 692-
693]. The observations made by the authors are kMost of
the time, acts of children are only simply categedi as an act
of aggression or an act of victimization.

When a student is subjected to disciplinary actioesause
of peer aggression, focus is initially given to agggion itself
however, a student who is also viewed as an agyresay
also be victimized and vice-versa. Therefore, itmast be
investigated whether a student is both as an aggresd a

concluded that children who have experienced tgasinvictim and his/her experiences must me analyze higir t

pushing/shoving/ hitting, name-calling, threateniagclusion
and, spreading rumors could also be doing the ganather
children and vice-versa.

The results of this study were parallel with theutes of
studies conducted in other counties. For exampleas found
in a study conducted in Cyprus that “4.2% of thddchn in

totality. It must be remembered that the “hostibityone child
toward another entails a dyadic interchange between
perpetrator and target. Focusing on only one merobghis
dyad in the absence of the other therefore provides
incomplete picture of the complex interplay betwaggressor
and victim status” [8, p. 364].

elementary and junior high school are classified as With the results of this study and other cited msdas
bully/victims. That means that approximately oneewery bases, indeed, aggressors can also be victimsiatiths/ can
twenty-five student acts as a perpetrator in samsgnces and also be aggressors. And since the results of thislys
as victim in others” [7, p. 112]. The researchezfidved that (conducted in the Philippines) and several citeddiss
the main contribution of their study which theyimiad was in  (conducted in Cyprus, Britain, Germany and Unitadtes)
line with earlier studies was that “a significar@rgentage of were parallel, this only suggests that attentiostibe given to
Cypriot students are involved in bullying either lasllies, such reality. “Being the target of peer harassmehg
victims, or bully/victims. This percentage of 17%dicates perpetrator of that harassment or having charatiesiof both
that bullying is not an isolated phenomenon in Qgpr can place students at risk for many kinds of adjest
schools” [7, p. 124]. They also firmly believed thiaeir study difficulties” [8, p. 374]. Actions need to be don€eer
“may serve in the process of awareness of polickers aggression and peer victimization need not be atter
educators, and specialists in order to promotetigesc of because victims can also victimize others in thegloun. If
prevention and intervention” [7, p.124]. such is permitted, then it would be a vicious cyated the

Similarly, a study “found that in both England andhoped healthy experience of whole schooling is deshm
Germany, many or most of the children who bullyerghalso
become victims of bullying frequently or very fresnily” [15,
p. 688]. However, the researchers suggested tkatdrchers
need to place more emphasis on explicit and camist
methodologies with clear definitions of what is medy
bullying” [15, p. 692] just like what they deed iheir study
because according to them, “this will allow studies be
compared more meaningfully” [15, p. 692].

Additionally, they believed that “cultural differees
regarding school-related factors indicate that rirgetions
against bullying need to be adapted according & Itical

VIII. LIMITATIONS AND FUTURE DIRECTIONS

participants coming from 29 elementary schoolsh tivate
and government-owned with the used of the RAVS amm
measures. The measures only surveyed the incideinpeer
aggression and peer victimization prior to the weékthe
survey with teasing, pushing/shoving/ hitting, nacading,
threatening, exclusion, and spreading rumors amdoof
aggression and victimization. And since the studg Wmited

This study was only limited to 148 sixth-graders as
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to those who sought admission to the laboratork kithool of
a state college in Pampanga (Philippines), theltesd the
study cannot be generalized to other elementargasteither
in the Philippines or abroad.

However, despite of the many limitations of thiadst, the
results of this study proved the possible relatigmbetween
peer aggression and peer victimization which moéshe time
is regarded as two distinct concerns in the scketing. In
line with this, it is suggested that the study bplicated in
other locations, provinces and regions in the Ppifies or
abroad, using the same measures (RAVS) used istthy
with greater number of participants and with greatember
of schools to see if such results were true. Reduim other
studies to be conducted can be used to compareanchst
with the results of this study. The use of othermasuges on
peer aggression and peer victimization are alsowaged to
have a more thorough and extensive understandingeef
aggression and peer victimization.

IX. CONCLUSION

The results of this study only proved that theresvea
relationship between peer aggression and peemiidtion.
In this regard, peer aggression and peer victiftranust be
understood in their totality. Focus could not beegi only to
aggressors or only to victims. Instead, what mlsst be given
due concern was whether aggressors were beingnzetil by
others too. While focusing on aggressive behaviaorald
sound logical, exploring what lead to such behaviwould be
equally important.

“Although aggressors and victims may fall at diffier
points along a social
placements are more dynamic than static and theynat
necessarily mutually exclusive” [8, p. 364]. Anche@ the
“issue concerning peer aggression is not goingisappear”
[4, p. 85], actions must be done because if thergder
aggression, then there will always be peer victatian or
there can be both. Schooling-related concerns rneebe
analyzed in their totality and the results fronstkiudy proved
that point.
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