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Abstract—This questionnaire-based study, aimed to measute an The issues of which strategies and how many of ttem

compare the awareness of English reading strategiesng EFL
learners at Bangkok University (BU) classified bgit gender, field
of study, and English learning experience. Propodi stratified

random sampling was employed to formulate a sarapl@80 BU

students. The data were statistically analyzedeims of the mean
and standard deviation. t-Test analysis was usédddlifferences in
awareness of reading strategies between two grgupale and
female- /-science and social-science studentsadiiition, one-way
analysis of variance (ANOVA) was used to compaegliiy strategy
awareness among BU students with different length€nglish

learning experience. The results of this study datgid that the
overall awareness of reading strategies of EFlnkyarat BU was at
a high level X = 3.60) and that there was no statistically sigaift

difference between males and females, and amodgrsisiwho have
different lengths of English learning experiencetta significance
level of 0.05. However, significant differences amgostudents
coming from different fields of study were foundthé same level of
significance.
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|. INTRODUCTION

students are using has become a point of discussitong
Bangkok University lecturers. Therefore, the resear would
like to investigate the level of reading strategyaeeness
among students as there might be some strategai¢shéve
remained unknown to them. Also, it would be uséfulearn
more about other factors affecting the use of readirategies.
Knowing this information would help lecturers impeothe
teaching and learning process in order to devetadests’
reading abilities, which would lead to better rewadi
comprehension. The information provided in thiseegsh
would also help to increases the awareness of nmgadi
strategies among the learners and to improve their
understanding of the reading process, thus helgiegn to
become strategic readers.

Il. PURPOSES OF THISTUDY

reading This study aims to measure the type and frequehoge of

reading strategies by first-year students at Bakdkaiversity
and to compare the English reading strategy awaseotthe
student's gender, field of study, and lengths ofglish

SL and EFL university students have to read a lardearning experience.

volume of academic texts in English, but many afsth
entering university education are unprepared fer riading
demands placed on them [1].Like other EFL learrgasgkok
University students in Thailand also face the peablof
reading comprehension which is reflected in themrreading
scores. It is important for the learners to imprtwer reading

comprehension. In order to do this, strategiesiaesl to assist

them in getting the meaning of what they read. Tesners
also use various strategies to help them in theulisitign,

storage, and retrieval of informatifi®]. They neither naturally
acquire the target strategies through implicitnéag nor know
which strategies to use to reach their reading cehgnsion
goal [2]. As stated earlier, students need to mage of
reading strategies. However, teachers assume thderts
know how to read English texts as well as they riea@ihai.

Hence, the aspect of choosing the appropriate mgadi

strategies, which is very important for readersigizored. In
addition, it is not enough for the readers simphpw what
reading strategies are; they must also know houséoreading
strategies successfully and be able to apply
interchangeably. Most Thai students do not undedstaading
passages thoroughly because they do not applypth®ariate
reading strategies [3].
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Ill.  SIGNIFICANCE OF THE STUDY

The findings of this research will help Englishtleers at
Bangkok University to know their students’ awarenkevel of
reading strategies, and the type and frequency saf of
reading strategies among the students. With th@vledge,
they can provide instructions on reading stratetfies some
students may not recognized or have never learttads
helping them improve their abilities as strategiaders.

IV. THEORY: READING STRATEGIES

[4] stated that the importance of using readingtsgies is
especially critical for English language learneReading
strategies can be taught to students, and whehtiasitategies
help improve student performance on tests of cohgmgion
and recall. Reference [3§lentified the advantage of reading
strategies in their research by expressing thain ewve a
standardized test like the TOEIC, test-takers h@veise a

theMde range of reading strategies under the conwitio order

to obtain a high TOEIC reading score. They furtstated that
some of the more important strategies include sognn
skimming, speeding reading, and the ability to tdgrand

eliminate irrelevant information. Academic readingp the

other hand, requires students to analyze the textke

inferences, and think critically.
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Adams and Patterson [6] defined reading strategs the schemata and metacognitive awareness. If the stideow
mental process people use to enhance their readitg techniques in reading, it is possible for themead and

comprehension. comprehend texts better.
They identified the types of reading strategies as follows:
1. Scanning refers to the skill by which one readsyver V.RESEARCHMETHODOLOGY

quickly to find needed specific information.
2. Skimming refers to the skill by which one movesdis A Populations
her eyes rapidly through the material to get tie i general  The population of this study consisted of 3,763tfirear
idea. students enrolled in the Fundamental English 1 smur
3. Schema refers to the skill by which one connects ne(EN111) at BU in the first semester of the acadeysar
information to his or her previous knowledge andenth 2011. All of them were from science and social rsoée
interprets it meaningfully. departments.
4. Identifying main ideas and supporting details refer B. Subjects
the skill by which one uses either key words tleadl to topic )
sentences or the topic sentences of the parageai®r texts ~ 1he samples in this study each comprised 380 eat-
to obtain the main idea; it is also the skill byigthone can students enrolled in EN111 course at BU in thd fiEsnester
identify the crucial details (fact, reason, comgan, example of the academic year 2011 using a stratified randampling
or statistics) that develop the main idea. technique. The estimated sample size was basedava T
5. Using grammatical clues refers to the skill by whic Yamane’s table. A 95% confidence level was selecigith a

one uses nine types of grammatical clues to unkamid and Precision rate of + 5%. Thus, in a population 0885, the
sentence meaning: part of speech, sentence patte?ﬁfnples should comprise at least 380 individuath.ea
punctuation, modifier, subject- verb agreementseéemphrase, ¢ |ngruments

clause, and type of sentence.

6. Using word parts refers to the skill by which orsesi
word parts (prefix, suffix, and root) to determitie meaning
of words.

7. Using context clues refers to the skill by whicheon
uses features within the sentence or paragraphctrathelp
them define unfamiliar words: pronoun referencetatement,
transitional marker, relative pronoun, synonym, antbnym.

8. Making inferences refers to the skill by which arses
context clues and their background knowledge tohegat

The instrument used in collecting data was a qoliestire
adapted by [6], a lecturer at Bangkok Universityowhas
studied the use of English reading strategies ki Students.
The questionnaire consisted of two parts. The fpart
focused on the respondents’ background, partigulgehder,
field of study, and length of English learning esipace. The
second part was based on reading strategies pmbpmge
Adams and Patterson [6]. It aimed to examine tepardents’
reading strategy awareness focused on the aboveemet
information and draw the final or proper meaningttts not %:ght. readlng . str%tegles. annnlng, .sklmrgnng.,l sehem
clearly stated by the writer. i entlfylng main ideas an supporyng etails, gsin

grammatical clues, using word parts, using contéxts, and

an dglre\igv??éfz’gig tsf:znsd;”fct))r ?/:/Jk:\i/cery ’Oggesit(':i;’orr?ladtﬁemmaking inferences. This part consisted of 47 itémthe form
y P y of Likert rating scales with the points “very fremily,”

important points and fixes them in his or her mgmaogsulting “frequently,” “sometimes,” “rarely,” and “never.”

in faster reading. To test its proper reliability, the questionnairasapiloted
10. Summary is the skill by which one states brieflyhia S prop Y, d . .
. S LT among 40 first-year students at Bangkok Univerditying the
or her own words the main and supporting ideas lieaaling . . .
summer session in the academic year 2010. The prope

selection. There are, three basic guidelines feuramary: it IS . . .
has to be brief, complete, and objective (thaitisloes not reliability value was calculated based on five-paicale items
' plete, ) using Cronbach’s coefficient alpha. The reliabiliof the

Incﬁ:_l;]de?efe;ln?nzzd ?:;';n Zi:g;oigi \;\;]h; il;r:ﬁjzmrs questionnaire was found to be 0.962. The propéabidity of
y 9 9 pe each strategy was 0.600-0.913.

improve their reading abilities. However, in thisdy, the
researcher would like to investigate students’ awass of
only eight reading strategies. These eight stragegiclude
scanning, skimming, schema, identifying main idessd The data were collected from 380 first-year stuslent
supporting details, using grammatical clues, usingd parts, €nrolled in a required Fundamental English 1 couase
using context clues, and making inferences. Bangkok University in the first semester of thedsraic year

Providing students with guidance on reading stiateg 2011. The researcher obtained _samples from all the
before they start reading is one of the key factioas motivate departments through the student lists on the Bangko
them to become strategic readers. The existenceamdus University intranet. The questionnaires were giverell the
types of reading strategies allows readers to séese that samplt_es and then collected by the researcher. Tdta d
are appropriate to particular text genres, as agetb their own Collection process took about three weeks.

”ou

VI. DATA COLLECTION
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VIl. DATA ANALYSIS

The data obtained from
statistically analyzed through the following statal device:
percentages were used to illustrate the backgrodadmation
on the first-year students; the means and standievitions
were employed to analyze the level of reading etpat

awareness; and the computed weighted means ofngeadPtategies

strategy awareness were interpreted in the forrarge.

Mean Range Level of Strategy Awareness
4.21-5.00 very extensive
3.41-4.20 extensive
2.61-3.40 medium
1.80-2.60 little
1.00-1.80 very little

t-Test analysis was used to compare the mean scortse
opinions on reading strategy awareness betweengtaops
classified by gender and two groups classified ieyd$ of
study (science and social science). One-way amsalgsi
variance (ANOVA) was employed to test the mean esam
the opinions on reading strategy awareness in tefrasiglish
learning experience. The LSD method was used topeoed
each pair of results whenever a statistically g$icgut
difference was found.

VIII. RESULTS ANDDISCUSSION

A. Research Hypothesis 1: Males and females have different
levels of reading strategy awareness.

This study found striking similarities in readingrasegy
awareness among males and females. The resultsheon
reading strategy awareness of EFL students at Bssified by
gender indicated that there was no statisticalynificant
difference between males and females in terms @frailv
strategy (p 0.05). Males and females not only ubedsame
number of overall strategies (M= 3.60) but also wad differ
significantly on any individual reading strategys Aigure 1
indicates, among Bangkok University students, odtes and
females have a high level of awarenesscafining (¥=3.84, %
=3.89 respectively). In other words, male and femsldents
use the same strategies to achieve reading pnogigiélhis is
because reading is not a subject that requiresi$tig talents
and intellectual ability; thus, either gender caplg the same
reading strategies whenever they read [6].addition, [7]
indicated that female students trend to be higt&enthievers
because of their innate gender characteristicss Tanfirms
that reading strategy use is primarily influenced factors
other than gender. The results found here are stensiwith
[4]'s findings, which showed very few strategic differeady
gender, with both males and females using readiragegies
with medium or high frequency. Likewise, [8], whoclised
specifically on gender differences in reading sgas, found
that there were no significant differences betweeles and
females in terms of the cognitive strategies they. This also

corresponds with [9]'$indings, which revealed that male and

the questionnaires wefémale college ESL learners show no significanfedéinces

overall and only differed on one individual strate@n the

other hand, several studies [f0lind a wide range of gender

differences in the frequency and flexibility of d¥tag strategy
use, including that female students employ a waonéreading
in coming to terms with and arriving at
comprehension of the text. [10]

B. Research Hypothesis 2: Students coming from different
fields of study have different level of reading strategy
awareness.

As the research findings revealed, significantedéhces
between two different fields of study were found &t
strategies (p = .05). The social science and seiatedents
had a high level of awareness of the use of reastirjegies
(¥=3.64 andx=3.40, respectively)Scanning was mainly used
at a high level by both science and social sciestgdents
=3.84 and¥=3.95, respectively). There was no difference
awareness between students coming from differexdsfi of
study. Students from the social
Communication Arts, Fine and Applied Arts, and Bess)
and science (Law, Engineering, and Science andnbdagy)
departments use the same strategies during thingeaicess
in English learning. The findings contrast with Jidnd [6],
who found that Humanities students employed sonategfies
more often that did students in technical and ssimmajors.
Moreover, [6] revealed in his study that third-y&rmanities
students at Bangkok University are more exposefrtglish
since this department offers majors in English &fudel and
Tourism, in which the students are continuouslygkauand
encouraged to practice reading strategies as pHreio major
dubjects.

In this study, the science and social science stsdare
first-year students enrolled in the Fundamental liEhgl
course. This course is based on the product-odesypproach
and provides the same reading materials for bottiako
science and science majors. The teachers conaenbrat
reading tasks with a series of passages and goegifovided
to the students. This is assuming that studentinatively
understand how to use the strategies.

C.Research Hypothesis 3: Sudents with different lengths of
English learning experience have different levels of reading
strategy awareness.

According to the research findings, students witiglish
learning experience of less than 8 years, 8-12syeard more
than 12 years employed overall reading strategies (.05);
that is, the number of years spent studying Engliéécts the
reading strategy usage of students. In this vibese students
with English learning experience of less than 8rye&-12
years, and more than 12 years had a high levekading
strategy awareness x€3.72, %=3.49, and ¥ = 3.62,
respectively).

It should be stressed that the relevance of impmpihe
reading comprehension skills of learners is fontlie achieve

n

science (Humanities
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enhanced performance in their daily academic takkthe
person studying English has previously studiedardioreign
language, then it will be easier for him/her torfethe English

language. This type of learner has been in a legrni

environment for a longer period of time than a rearof

English who has not studied any other foreign laggu[12].

In addition, the results of this study are consistgith [13],

who claimed that the more time spent on academis,t¢he
higher the level of strategy usage reported. Ssingfy,

students who have English learning experience sxf than 8
years had a higher level of strategy awareness tiain of

students who had been learning English for 8-12syeBhe
fact that the length of English learning experiemtd not

appear to affect the students’ awareness of reastinagegies
might be due to the failure of the checklist towaetely reflect
the students’ reading strategy usage or readingdjtiedi

Although Thai students have been learning Englishaa
foreign language for many years, their readingité#sl are
limited. This is assumed that students instincyiveiderstand
how to use strategies.

IX. CONCLUSION

These findings point to a need to instill an awassnof
reading strategies among science/social scienceerstsl
regardless of the length of their English learnegperience.
Realizing the advantages of reading strategies @utting
them into actual use would enable students to alettgye the
need for and importance of reading comprehensidlfs.sk
should be stressed that the relevance of impraiegeading
comprehension skills of learners is for them to iewh
enhanced performance in their daily academic tashis. idea
is supported by [12], who said that learners nedflink about
reading so that they can develop their own strategccording
to what works for them.

This study has some practical implications for E€&chers.
First, strategy-based instruction should be addedthe
comprehension test. Since the product-orientedosmbr does
not work in teaching reading [14], the teacher #thaeek
more interesting techniques for teaching readinganstruct
other instructional media for teaching reading tefgees to
motivate the students to study reading more attelytiand to
use reading strategies that they rarely use or haoe
recognized. Second, teachers should adopt compieinen
exercises and strategy evaluations. In this waydesits will
increase their knowledge or awareness of readiragesfies.
Gradually, they can then develop a higher degresutifnomy
in using these reading strategies in different exist This
recommendation is supported by [15] - [17]. Thistlydents
need to be trained on how to apply these stratefyies
successful comprehension of academic materialsreTdre,
students should be guided on the use of differeading
strategies for them to perform better in examimetiand tasks.
Finally, as teachers play a vital role in raisingidents’
awareness of reading strategies, in helping them sigh
strategies, and in teaching them how to determimether they
are successful in their use of the strategies [y too
should be trained on how to use metacognitive esjias so

that they can effectively help their students, dsoa

recommended by [19].
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